Choosing Effective Citations
Citations take the form of direct quotes, paraphrases, statistics, or summaries from outside sources. They are used to supplement our ideas by adding a different perspective or by enriching student writing with scholarly or expert evidence. In order to use citations effectively, several things should be remembered. 

When to Cite Sources Checklist

· Citations are there to complement your writing, not act as substitute or filler when you can’t come up with anything to say. 

· Citations should never comprise more than 30 percent of your paper or any individual paragraph. 

· Most professors prefer for students to use paraphrases rather than direct quotes, as this provides the reader with a single voice (yours—the writer) as opposed to multiple voices that compete for authority and confuse the reader. 

· After using a direct quote or paraphrase, be sure to explain how the citation relates to your paragraph’s topic and to your paper topic in general. If you cannot make a direct connection, chances are that you need to find a better match. 

· Never assume that your reader understands a citation or how it relates to your topic. If you don’t explain that relationship, it is possible that a) your reader may become confused and stop reading your paper, or b) your reader may develop an interpretation that contradicts what you want him/her to believe—in a persuasive essay this can prove disastrous! As well, if the citation’s meaning is that “obvious,” it is likely that you have chosen something too basic or weak to corroborate your argument. 

· Direct quotes use quote marks (“ “) to show that words are borrowed, and the reference information (author last name, date) is placed at the quote’s end in parentheses to show the idea is borrowed. Paraphrases are written in the student’s wording, so only the parenthetical information is included. If any word phrases are kept from the original, quote marks must be placed around those words. Remember to review the guidelines for plagiarism and for proper citation formatting from the Writing Reference Library (or contact your instructor) if you are unsure about how to use quote marks and parenthetical citations. 

· When using statistics, figures, or tables and graphs, take care that you interpret the numbers with written explanation. Too many percentages or images can become confusing to your reader. Also, be sure to verify the statistic, and to double-check on counter-statistics that diminish your statistic’s credibility. Often, a statistic won’t offer accurate information, though students tend to trust statistics more than quoted statements. Charts add nice visual emphasis, but shouldn’t be used as a substitute for your own explanation. 

Three Essential Tips for Using Citations Effectively: http://www.screencast.com/users/dmilstein/folders/Jing/media/b5a19b64-ecb5-4860-8230-629fed623d1c 
1) Before providing the citation, be sure to create an EXAMPLE in the form of a definition, description, or summary of the topic. This creates a “real” point of reference for the reader BEFORE you offer a citation, which only gives perspective or insight into that topic, or offers a magnified view of words from that example.

2) Choose a citation that matches specifically with your topic or example (i.e., if Nevada is your example, make sure that Nevada is mentioned in the citation). The citation should represent no more than 30% of your total paragraph, and should offer a viewpoint that adds something unique to the paragraph. Avoid general, common statements that you are likely to find in multiple sources—these are weak and add nothing to your paper.

3) Be sure to explain what the quote means, and then interpret by showing how it relates to your paragraph’s topic and example. Failure to “connect the dots” for your reader will weaken your paper’s flow and possibly lose your reader’s attention as s/he contemplates the meaning and purpose of the citation in that paragraph.

Examples: 
I. A Direct Quote 

Weak Example: 

Children who become victims of bullying can be affected in two ways— long term and short term. Short term effects usually include physical distress and academic decline. Mark Dombeck (2007), in “The Long Term Effects of Bullying,” writes that “Some days I'd end up belly up on the grass trying to fend off blows and kicks instead of studying for classes. It made me want to skip school.”  A survey taken in 1997 by the U.S. Department of Health and Human Services Centers for Disease Control and Prevention showed that around five percent of students missed school.
Corrected Example: 

Children who become victims of bullying can be affected in two ways: long term and short term. Short term effects usually include physical distress and academic decline. Physically, the victim can be beaten up by the bully to show the power of the bully to others around him. This can include pushing, biting, punching, kicking and wrestling. Although these activities are unfair, they are short term and these physical damages can be healed. Mark Dombeck (2007), in “The Long Term Effects of Bullying,” describes his physical reaction as a victim of being bullied: “Some days I'd end up belly up on the grass trying to fend off blows and kicks instead of studying for classes. It made me want to skip school.”  Academically, the victim can have difficulty concentrating in class and may even miss school entirely to avoid the bully. Due to a lack of attendance, their grades drastically fall, which makes school unbearable and sometimes leads to the victim dropping out. A survey taken in 1997 by the U.S. Department of Health and Human Services Centers for Disease Control and Prevention showed that around five percent of students missed at least one day of class in a month because they were worried about their personal safety.

II. Use of Consecutive Quotes with No Bridge http://www.screencast.com/users/dmilstein/folders/Jing/media/8a583111-d605-4db3-8dd6-1483bafbaacf 
Weak Example: 

One of the complaints focus on the amount of money a state is allowed versus how much they end up spending in the end. According to Gerald Bracey an author of NCLB: Just Say No!, “Many states will have to abandon their own programs labored over for the last decade--or two.  Their costs may well exceed what No Child Left Behind Act (NCLB) provides.  An analysis by Rutland, Vermont School Superintendent, William Mathis, found that the state will receive $52 million dollars from NCLB, but that it will cost the Green Mountain State $158 million to implement the law's provisions.” Another complaint about the NCLB deals with the qualifications of teachers. By the year 2005-2006 teachers must be “highly-qualified.”
Corrected Example: 

One of the complaints focus on the amount of money a state is allowed versus how much they end up spending in the end. According to Gerald Bracey (2006), an author of NCLB: Just Say No!, states that “Many states will have to abandon their own programs labored over for the last decade—or two.  Their costs may well exceed what the No Child Left Behind Act (NCLB) provides.” In other words, lack of funding on the national government level will force state governments to shut down well-developed programs, which they are unable to support without national assistance.  For example, a Vermont School Superintendent, William Mathis (2004), found that his state will receive $52 million dollars from the national government, but that it will “cost Vermont $158 million to implement the law's provisions.” Vermont will be unable to promote the NCLB provisions without additional help to cover the remaining $106 million dollars required to maintain its program. [Notice that I have removed the sentences dealing with teacher qualifications here, as this is a new topic that should be introduced in a separate paragraph.]
III. Use of a Statistic http://www.screencast.com/users/dmilstein/folders/Jing/media/c801134e-658e-49a9-a9ca-08527ddbc601 
Thesis: Kentucky is in the top ten percent of “Most Obese” States; therefore, Kentucky is at the highest risk for heart disease and diabetes. 

This argument is logical, and studies do indicate that obesity leads to heart failure. However, what are some other points that need to be researched to prove this “top 10% statistic” correct? 
1. Is Kentucky among the 10-ten states in which people suffer from heart 

failure? 

2. How do they determine the “Most Obese” statistics—do they interview 



10% of the population, for example?

3. Do other factors contribute to heart disease, or is obesity the sole factor 



to be blamed? (i.e., ethnicity, age population, lifestyle, etc.)
Once this student began research he discovered that the “Top 10” statistic didn’t correlate with the argument as he claimed it should: Kentucky was not even in the top 20 percent for heart failure.[Note: Please see the Logical Fallacies handout by clicking here, for additional information about flawed arguments]. 

IV. Block Quotations: How to Change this to a Paraphrase http://www.screencast.com/users/dmilstein/folders/Jing/media/e5effb24-9c8f-4a71-a8d0-12643d3916dd 
Weak Example: 

The growing threat of biological and chemical weapons is well-explained by Anthony H. Cordesman, senior fellow for strategic assessment at the Center for Strategic and International Studies, when he says:

The issue is not that such attacks are probable, but that they are possible. The sheer movement in technology from genetic engineering to better food processing to a host of other advances will make it easier and easier to get into bioterrorism (Horrock, 2001).
As shown, biological and chemical weapons being used in terrorist actions is not at all far-fetched. If these weapons get into the hands of a well-funded individual, with the proper preparation for an attack, than millions of lives could be lost. 
Corrected, with block quote adapted as a paraphrase: 

The growing threat of biological and chemical weapons is well-explained by Anthony H. Cordesman, senior fellow for strategic assessment at the Center for Strategic and International Studies, who claims that attacks are inevitable due to technological advances that will make learning about and committing bioterrorism less difficult (Horrock, 2001). The ease to obtain materials in biological and chemical weapons being used in terrorist actions is not at all far-fetched. If these weapons get into the hands of a well-funded individual, with the proper preparation for an attack, millions of lives could be lost.
Practice: Practice the following: 1. Write a body paragraph that defines unalienable rights by embed this direct quote from Declaration of Independence in it. 2. Rewrite the direct quote as a paraphrase and integrate it into the paragraph: 
"We hold these truths to be self-evident...that they are endowed by their Creator with 
certain unalienable rights...life, liberty and the pursuit of happiness.
"  

Proposed Solutions:

1. Embedded as a direct quote in the paragraph: 

One of the major influential documents in this ethical shift is the Declaration of Independence. This was the first document in the United States to state that man had natural, unalienable rights, which meant rights that no man could take away, be it King George III or a doctor. Thomas Jefferson (2003), gleaning this concept from the famous political theorist John Locke, said, "We hold these truths to be self-evident...that they are endowed by their Creator with certain unalienable rights...life, liberty and the pursuit of happiness."  “Life” implied that man was entitled to the right to provide for himself, “liberty” meant the right to act without government hindrance, and “pursuit of happiness” wad interpreted as the right of man to perform his duty. All three empowered man to make his own choices and be a master of his own destiny, underscoring John Locke’s other fundamental value – the concept of self-government. According to Locke, mankind was intelligent enough to rule itself. In other words, they were intelligent enough to be able to have a democratic form of government and decide how to live their lives, rather than designating an external authority figure to decide for them.
2. As a quote: "We hold these truths to be self-evident...that they are endowed by their Creator with certain unalienable rights...life, liberty and the pursuit of happiness.”  

Rewritten as a paraphrase: God entitled all men to rights of self-preservation, freedom from government constraint, and to lead a virtuous life of community service. 

Integrated into the paragraph and cited: One of the major influential documents in this ethical shift is the Declaration of Independence. This was the first document in the United States to state that man had natural, unalienable rights, which meant rights that no man could take away, be it King George III or a doctor. Thomas Jefferson (2003), gleaning this concept from the famous political theorist John Locke, said that God entitled all men to rights of self-preservation, freedom from government constraint, and to lead a virtuous life of community service. “Life” implied that man was entitled to the right to provide for himself, “liberty” meant the right to act without government hindrance, and “pursuit of happiness” is interpreted as the right of man to perform his duty. All three empowered man to make his own choices and be a master of his own destiny, underscoring John Locke’s other fundamental value – the concept of self-government. According to Locke, mankind was intelligent enough to rule itself. In other words, they were intelligent enough to be able to have a democratic form of government and decide how to live their lives, rather than designating an external authority figure to decide for them.
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